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EXCELLENCE IN ASSESSMENT:

combined with proven
research and development procedures.

Instructional relevance.

Advanced measurement capabilities.

TerraNova,
The Second Edition

—the newest member of the TerraNova family.

Important educational decisions require precise and accurate

measurement information. The technical superiority of
TerraNova, The Second Edition offers you significant advantages
in today’s challenging assessment environment.




Superior Psychometric
and Technical Quallty

The technical superiority of TerraNova, The Second Edition offers significant
advantages in today’s challenging assessment environment:

defensibility.

m Advanced Item Response Theory methods deliver the most reliable and accurate
results possible, providing a high level of confidence, accountability, and

m CTB’s unique, widely acclaimed Bookmark standard-setting procedure was used to
develop highly defensible, empirically based Performance Levels that align with the
Achievement Levels of the National Assessment of Educational Progress (NAEP).

m CTB’s scaling procedures allow selected-response and constructed-response items to
be placed on the same score scale, providing for a rich description of student
proficiency more closely related to instructrional experience and ongoing classroom
assessment. These procedures minimize interpretation errors that result from
combining scores from separate scales.

m The TerraNova CAT series is an alternate form of the TerraNova Comprehensive
Tests of Basic Skills (CTBS). Results from TerraNova CAT are comparable with

those of TerraNova CTBS and can be integrated into longitudinal studies with a
high degree of confidence.

m CTB’s secure, advanced scoring processes ensure the highest degree of reliability,

accuracy, and timeliness for delivery of TerraNova assessment results. The TerraNova
CAT series’ information system and ancillary products provide resources to link
these results to classroom instruction.
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