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EXCELLENCE IN ASSESSMENT:

combined with proven
research and development procedures.

Instructional relevance.

Advanced measurement capabilities.

TerraNova,
The Second Edition

—the newest member of the TerraNova family.

Important educational decisions require precise and accurate

measurement information. The technical superiority of
TerraNova, The Second Edition offers you significant advantages
in today’s challenging assessment environment.




The Development process
for TerraNova, The Second Edition

CTBs test development and research professionals began the development of
TerraNova, The Second Edition by conducting an extensive analysis of national, state,
and local standards and curricula. Our staff worked with teachers, administrators, and
curriculum specialists to ensure that the new assessments present content that matches
instruction and reflects the design of contemporary classroom materials. Our test
development staff created detailed specifications and learning objectives, including
rigorous standards for content, page design, grade-level appropriateness, and equity.

Development of Assessment Materials

CTBs test development process starts with the assumption that

a test is only as good as its items. All items in this edition are

new items written by CTB’s staff of professional item writers
specifically for this new assessment series. Our item writers—many
of them experienced teachers—researched, collected, and wrote the
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An integral part of the development process was documentation of
content using curriculum frameworks and major basals or textbooks.
This procedure ensured that every item is sound in content and

format and is appropriately targeted to the grades in which the
associated skills are typically taught.
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Minimization of Bias

The developers of TerraNova, The Second Edition gave careful attention
to questions of ethnic, racial, gender, regional, and age bias. All materials
were written and reviewed to meet CTB’s stringent editorial policies for
equitable assessment. These policies are defined in two widely respected publications:

Reflecting Diversity: Multicultural Guidelines for Educational Publishing Professionals,
and Guidelines for Bias-free Publishing.
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Educators from different parts of the country and different
ethnic groups reviewed all potential items to identify assessment
materials that might reflect possible bias in language, subject
matter, or representation of people. The reviewers’ comments
and suggestions were carefully considered during the revision
and selection of items for the final tests.

Minimization of Speededness

CTB’s test developers also considered speededness—the

effect of time limits on student scores—in the development
of TerraNova, The Second Edition. Unlike publishers who
emphasize short testing times, we base our approach to
administration times on a substantial body of research
indicating that speededness should be avoided in achievement
tests. (See, for example, Gulliksen, 1950; Jolly, Johnson, Jones,
& Abalus, 1985; Lin, 1986; and Munger & Loyd, 1991.)
Research over the past 20 years demonstrates that students
experiencing time constraints may guess randomly or may be
unable to demonstrate what they truly
know and can do. Moreover, little useful
instructional information can be obtained
from the fact that a student did not finish
a test, while a great deal can be learned
from student responses to questions.

TerraNova, The Second Edition is designed
to minimize the effect of speededness and
maximize the validity and instructional
relevance of the test results. To ensure

the most valid and useful measures of
achievement possible, CTB set appropriate
administration time limits that facilitate

& student completion of the assessments.

, The degree to which a test may be speeded
= can be assessed by examining the percentage
of students who respond to the last and
next-to-last items in the test. The Technical
Report for TerraNova, The Second Edition

- provides data on the percentage of students
who responded to the last item and on those who omitted the
last item but answered the next-to-last item during the tryout
study. Based on our substantial research and experience, we are
confident that we have set appropriate time limits that enable
the great majority of students to complete our test.
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